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FOREWARD

Writing educational specifications represents cooperative
planning by administrative, instructional and service
personnel, and should result in a document which will
serve four main purposes:

1. Communication - to provida <ne inisrmation needed
by the architect to design a facility which will
meet the unique and spe:ial educational needs of
the children who will be housed therein;

2. Improvement of Instructional Program - to clarify
educational objectives of the irstructional pro-
gram anc serve as a stimulus to joint in-depth
planning by the staff;

3. Orientation - to provide a manual for the infor-
mation and orientation of new staff members, and
for others planning similar facilities;

4.  Evaluation - to serve as a guideline for assess-
ment and evaluation of the school program and
plant.

It is generally agreed that there is a "language" of
architecture: that buildings have symbolic meanings and
that they express the attitudes and philosphies of those
who design them and those who guide in the direction of
that design. We have tried to communicate a meaning in
the educational specifications for this building which
is for moderately and severely mentally retarded and
multiply hardicapped children and youth. Our attitudes
and philosphy, we feel, are sound: we believe that be-
havior can be modified and that every nerson, no matter
his handicap, is capable of growth, devejopment and
learning. The schocl, if properly designed, provides
the setting and enhanced environment for this growth,
developmert and learning to take place most advanta-
geously. If our "language" in conveying this message

is halting and our meaning unclear, it is because
architectural school design for the handicapped is

still in its dinfancy, and, like children, we are still
groping for the right words and phrases.
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HISTORY OF HOPE SCHOOL

The program for the moderately and seyérely retarded
childrer of Jackson Coun?y was initiated in October, 1962, by
.a group of parents and friends of the Chippla Association for
Retarded Children. This beginning'brpgram was housed in a
barracks buiiding at Sunland Training Center, with oné tea-
cher, a -lunchroom-aide worker,_uh} a total enrollment of
ten children from sevenr to seveﬁteep‘yapps\gf age, In 1964,
the school relocated to a frame building qQn tﬁe gnbund; of
Rivarside Elemenfary $choqi in Mariahna, Qﬁigp pqufded
increased space for the exbanding enroliment, which was then
fifteen children. As the financial'purq§ns of maintaining
the school increased, the Jackson County Public Schools
gradually assumed more and more qf’thq'costs qf the program,
and in 1966 assumed fuil finaﬁcial and administrative re-
sponsibility for the'eduq?tion of these children. In 1968,
with funds provided by a special £SEA Title VI grant, the
enrollment and staff increased from eighteen children with
one teacher and an aide, tp thirty-six children with three
teachers and three fullgtime aides; and for the first time,
included children from the‘néighbqning.qqgnty of Calhoun.

With the compietion qf the néw schaol plant, and as
monies are available for‘addj;ional staff, equipment and

supplies, the new school will eventually serve fifty-five




children and youth between the ages of five and twenty-one,
from Jackson and Calhoun Cqunties, and possibly including

children from Liberty County also,
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INTRODUCTION

Definition of Mental Retardation

During the past two decades, many changes have come about in
our Nation, our State, and in our Counties. Our public
schools not only have the mandate to reflect these changes,
they also have the responsibility, among other things, to
effect change as well as to continue our cultural heritage.
One o¥ the most cherished aspects of our cultural heritage,
as succinctly stated in our Constitution, is the absolute
respect for all individual human beings. However, we know
that all individual human beings differ in almost any as-
pect we would choose to use for comparison: they differ
in height, weight, color of hair, skin, strength, stature,
blood type, social class, values, intelligence, etc. We
also know, moreover, that differences can be clustered

into similarities in such a manner that resuit in "average
height", "average weight", "average hair color”, "average
blood type", "average intelligence”", etc. We also know
that deviations from these averages, as with many others
not mentioned, proceed along a continuum above or below

a point of reference until such time there emerge extreme
differences from the "average". It has long been recog-
nized that the regular public schools, as historically
organized --discrganized--and reorganized, have not been
able to meet the needs of all children and youth who
differ to extremes in the basic elements of human growth
and development. One of these basic elements of growth

and development is commonly known as "intelligence",
(Although what we cemmonly term as *intelligence” is a
complex construct and is as complex as the total human
organism, it is used here in its generic meaning).

When children and youth differ more than one standard
deviation below the mean in intelligence and adaptive
behavior, they are considered to be "intellectually
disabled" or "mentally retarded"; the Jatter term will

be used here because it is currently more generally
utilized professionally,

The currently recognized definition of mental retardation
developed by the American Association on Mental Deficiency
is as follows: “Mental retardation refers to a condition
of subaverage intellectual functioning which originates
during the developmental period and is associated with
impairment in adaptive behavior".

ERIC
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The special education and training program described herein
is designed to serve those retarded persons whose intellect-
ual functicning is more than two and one-half subaverage
deviations, and who are described as moderately and severely
mentally retarded, as well as those children and youth who
are markedly multiply handicapped to such a degree that

they require a specialized school environment for their
special education and training. It is generally recognized
that the moderately and severely mentally retarded can

best be served in a special school building removed from

the regular school environment, with certain curricular
experiences designed to assist their learning to adjust
within the community and society in varying degrees of
shelter and protection.

Expectancies at Maturity

The schematic on Page 9 gives an indication of the multiple
Tevel expectancies which are realisticaliy within the realm
of attainability for moderately and severely retarded and
multiply handicapped children and youth. Present experience
and knowledge give us a rather positive picture of the goals
which are attainable at maturity with propitious special
education and training and available community resources.
The word “propitious”, however, is used here to indicate

the importance of providing a most favorable special
education and training environment, i.e., the specia}

school building designed specifically to meet the needs

of these chiidren and youth. Although we cannot clearly
predict attainment for each individual child, the dia-

gram is intended to emphasize the wide variation of
expectancies at maturity. This implies the necessity

for highly differentiated curricula offerings, and is
intended ts assist the staff in focusing on the child-

ren and youth as individuals who might attain higher

levels of achievement and learning than are usually
associated with children described as "trainable".

The term “trainable", we feel, is a delimiting one and
represents an oversimplification that implies, during
school-age, non-educability, and at maturity, either
institutionalization or complete dependency in the home.

The behavior functioning of all of these children is
dramatically improvable when appropriate special educa-
tional procedures and techniques are empioyed and
individualized to the needs of each specific child or

youth. This is the "special" in Special Education.




Trends for the Future

Although research, study anc experimentation are being con-
ducted in all aspects of mental retardation as an education-
al problem, and in tne related fields of scciology, medicine,
and psychology, three major trends can be identified which
would have direct bearing on the planning of a facility for

moderately and severely retarded and multiply handicapped
children and youth. These are:

Prevalence: The life expectancy of severely retarded and
multiply handicapped children has increased markedly dur-
ing the last twenty years, owing largely to advances in
public health and chemotherapy. This has been offset by
better prenatal and natal care which has brought about

a slight decline in the birthrate of severely handi-
capped children, This wouid seem to indicate that while
there will be no appreciable change in the total number
of severely retarded and multiply handicapped, there

will be an increasingly greater number of adult handi-
capped persons needing services. Therefore, new facil-
ities must be designed with enough flexibility to per-
mit 2 shift in program emphasis if this is needed.

Institutional Care and Community Services; There is an
increasing concern about the quality and types of resi-
dential care services provided for the severely retard-
ed and multiply handicapped child.  Cencomitant with
this concern has been a growth of experimentation and
exploration for feasible alternatives to the tradition-
al form of institutional care, with greater emphasis

on community and regional services which would enable
the severely retarded child te remain in the home
situation. This would indicate that there will
probably be more children needing and requesting

public school programs, and consequently, a greater
demand on existing facilities. Provisions should be
made for possibie future expansion of any new faciljties.

Curricuiar Offerings: The current rate of growth and
expansion of knowledge in assessment, management, and
clinical teaching techniques and methods with mod-
erately and severely retarded children indicate that
the curricular offerings of the immediate future wil
be more highly specialized, mechanized, and paradox-
ically, move personalized. Contributing to this grow-
th are both old and new desciplines such as psychology,
mass media, instructional systems, visua) design,
communications theory, philosophy, and educational
anthropology. Further, the vole of the teacher is
shifting and new roles have been introduced, such

as the associate teacher and the teacher aide. We

are part of the "changing scene", which affects
education and in turn is effected by it. Our school
plants must reflect this change.

8




Variations of Bchavioral Ixpertancics at Maturity for
50 Mentally Retarded Youth: Each Line Represents
Youth After Sixtcen Years in Proaram

PEGRELE OF RETARDATION : " EXPECTED ATTATNVENT
Age
CA SOH+++++++++£CA 21 - 10 Advanced to Miid Retardation, working

at unskilled job, and s«uzially semi-
independent; living in -upervised

!
i
i
9 boarding home (private! or with rela-
! tives; in sheltered marriage, perhaps.
8
2 Advenced to High Moderzte Fetfardation,
—} working at unskilled job, socially
High Moderate 5| semi-independent; living with parents
| or relatives.
Mid Moderate s
_ - 4| VWorking in a Sheltered Workshcp¥,
Low Moderate ® socially semi-dependent; living with
c|{ parents.
High Severe S
T *] Vorking in a Sheltered Vorkshop, socially.
Mid Severe - -1 dependent; living in 2 sheiterced hostel
\\\\\ \\\\\Zb\\\x///‘,/J o| for the retarded or wiih relatives.
Low Severe, -+ &
| T Working in a Sheltered Workshop, in
Severity Un- <| community; living in 2 state resi-
dqtermined - .| dential center for the reiarded; may
x| . engayge in supervised leisur2 time
Markedly Multiply; activity in comnunity.

Handicapped W\

oot

Completely dependent; living with |
relatives; goes to sheltered activity s
Center provided by state CMR Community
Mental Retardation.

Resident of a Suniand Training Center
facility, engages in simple work and
recreation on full-time basis or

part time.

)
L)
Qe i cm o o ms @ o e - - - -

o

* Sheltered Workshop here could be any of a variety of special work situations
especially provided for the mentally retarded to enable persons to engage
in economically productive activity providing partial self-support.

- Points at vertical 1ine of diagonals represent degree of attainment at
each level at "maturity." '

- Some children and youth will léave program prior to age 21 for a variety
of reasons, i.e., death, behavior, severe regression, exceptional im- !
provement, etc.; some may enter program later.

- OL Age -- Developmental Level Age: Combined Behavior Functioning Level

4/25/6¢ 9




BEHRVIOR CHARACTERISTICS AND NEEDS OF
FO2EPATELY AND SEVERELY MENTALLY RETARDED CHILDREN AND YOUTH:

Primarily as a result of action stimulated by the MNationa}l
Asscciation for Retarded Chitldren, the American Associaticn
on Menfai Deficiency, the President's Committee on Mental
Retardation, ard the Report of the President's Panel on
Menta!l Retardaticn, a rather extensive array of information
has heen accumulated concerning the needs and the behavior
chara:teristics of moderately and severely mentally re-
tarded children and youth. Most of the action has taken
place relatively recently during the past 19 years, and

has resulted in the enactment of substantive Tegislation
at both the Federal as well as the state level.

The following characteristics should be interpreted in
the Tight of present knowledge and information, and have
been stated in the form of needs for positive purposes:

i. Need for individualized planning, programming
and instruction: Individual ditferences both
within individual children and among the child-
ren and youth as a group are vast and many.
Developmental levels may vary, expressed in
terms of adaptive behavior mental ages, from
2 to 8 or 9 years. For example, some child-
ren may be at similar stages of growth phys-
ically but at quite dissimilar stages in terms
of auditory perception. These factors are

! extremely significant in grouping for instruc-

: tion: "class" sizes should range from 6 to

, not more than 12 youngsters, with teacher

associates for subgrouping.

2. Need for extensive language and speech devel-
opment: The majority of these :‘oungsters will
have marked speech and language disabilities,
in many cases directly related to the central

, nervous system pathology responsible for their

; mental retardation.

3. Need for extensive perceptual-motor develop-
mental training: In many cases both auditory
and visual perceptual functioning is impaired
in varying degrees and is related to both the
etiology and degree of retardation. The

10
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earlier "Strauss Syndrome" constructurai observa-
tions applied to uLrain injured (“exogenous") child-
rein (perhaps nnt clinically mentally retarded) would
secem to lend much methodological insight as to
instructional procedures appropriately adapted for
these children.

Need for medical-special education coordination and
confluence: Many of the children and youth will
possess neurological and other conditions which wil)
require medical manageinent and treatment; i.e.,
epilepsy, hyperkinesis (hyperactive), Down's Syn-
drome (monagolism), orthopedic defects, motorical
disfunction, cerebral palsy, hypcactivity, ‘visual
impairment (especially eye-motor), auditory im-
pairment {espacialiy senscry), metabolic disorders,
and many others. For these children ard youth, the
physician is an important member of the training
team, and may need to be encouraged to perceive

his role in this respect.

Need for the various types of traditional thera-
pies -- speech therapy, occupaticnal therapy,
physical therapy, etc.: Most of the cnildren will
have 1n varying degrees associated and accompanying
handicaps that require therapy, as indicated under
item "4." above. It is the combined responsibility
of the special school staff and the parents to see
that each child in need receives appropriate thera-
py from a professionally competent source.

Need for sequentialized and structured ccnceptual
development: Conceptualization is perhaps the

most difficult of learnings due to its abstract
nature and the perceptual-motor impairment present
in most of the children and youth. Specific teachs
ing procedures, techniques, and devices for each
individual must be developed, and in most cases
individual jearning stations will be utilized for
these activities.

Need for sensory modality remediation and develogpe
ment: Brain damage in children produces a variety
of neuro-chemical and other neurological disfunce
tion and maldevelopment. There is some evidence
(Hebb, Gallagher, Gellner, etc.) that the brain

can be "trained" and that the physicicgical devel~
opment of certain areas in terms of celi assemblies
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requires specific expeiiences; in addition, it is
believed that surrounding areas may be trained to
take over the functions of an injured area of the
brain. This howaver, requires the development of
newW teaching precedures and devices designed to
remediate and/or develop specific areas of the
central nervous system. The Tearning environment
must be designed to allow for a controlled variety
of experiences which may have been "missed" during
earlier periods of 1ife due to "internai depriva-
tion” as a result of delays in the development of
certain areas of the central nervous system. To
paraphrase Alfred Binet, now that we have been able
to measure inteliigence the next step is to discove
er how we car train for intelligence. It is an-
ticipated that further study in the area of corti-
cal neurodynamics will give us new knowledge in
this area which can be readily applied in the teachs
ing of these children and youth.

Need for the development of skills required for
responding to the general Tearning model -- 1} MASS
ACTION, 2) DIFFERIENTIATION, and 3) INTEGRATION:
These three stages are considered to be the general
phases of the learning process. Severely and
moderately mentally retarded children and youth re-
quire specific training in the utilization of the
stages. Moreover, brain injuries affect both re-
ception and expression and often result in reversal
of some of the learning processes; e.g., the normal
person originally perceives the whole of a stimulus
upon first presentation and learns to perceive the
details. This is followed by learning to integrate
the details back into a meaningful whole. However,
brain injured children often perceive details at
first presentation of the stimulus and must be
taught specifically whole perception.

Need for physical exercise and developmental
stimuiation: Play is considered to be the child's
natural form of expression. The majority of these
children do not develop spontaneous play and actually
need to be taught how to play. Special physical ed-
ucation and training are extremely important aspects
of the curriculum for moderately and severely re-

tarded children and youth including the multiply
handicapped.

12

-

TP CaA T i




10.

11.

Need for the development of emotional control and expressicn;
Due to the fact that the hypothalmus and the reticular system
of the brain are often affected, usually resulting in hyper-
activity, some emotional damage often occurs early in the
lives of these children as a result of their parents attempt.
ing to control their behavior; paradoxically this many times
results in increased hyperactivity. Practically all aspects
of the curriculum are utilized in teaching emotional controtl
and expression, e.g., music, arts, crafts, physicai educatign,
work training, etc. Moreover, this aspect of behavior is '
perhaps best developed throsgh the utilization of the group.
Behavior modification techniques are used extensively in

this process.

Need for the development of socialization: Although many
Tearnings take place primarily through interaction with
other children and youth as well as adults, socializatisn

is perhaps the main iearning afforded by the group. How-
ever, the group must be utilized in a structured manner
with the size being well controlled and varied for diffe-
rent purposes. Moreover, the learning tool of "imitation"
must be specifically developed for these children and youthy
the group, as well as mirrors, are primarily used for this
purpose. Socialization is perhaps a major goal of the total
curriculum.

Need for the development of economically useful skills:
Work is a necessary part of daily living. Although some of
the severely retarded and multiply handicapped may not be
able to develop by maturity the abilities required for
working in the competitive community, many can be trained
o engage in economically useful activities in a specially
designed sheltered and structured working situation, e.q.,
sheltered workshops for the mentally retarded and the
multiply handicapped. However, the special school program
for these children begins sheltered work readiness training
when the child enters school and continues to increase as
the child grows to maturity so that the majority of the
last three or four years in the program contains a large
block of time for work readiness training, and may even

be conducted at the actual future place of work. Although
the total special school environment is utilized at various
times for work readiness training, there should be a special
work readiness training area for specific structured and
sequentialized activities.

13




13. Need for environmental orientation: Many of these youth will
be able to utilize the community and all of its resources
after an extended period of community orientation training.
This training, too, begins with the readiness phase as the
children enter school, but becomes more extensive through
instructive field trips as the children mature. The actual
community is utilized for this purpose after intensive
readiness training. Physio-social mobility training is a
specific aspect of the curriculum which parallels work
readiness training, and includes such activities as learning
to use public transportation, where to shop for what, using
tne bank, what to do when lost, etc. Physio-social ambulation
if only on a semi-dependent level greatly increases Tevel
of general functioning for the moderately and severely
retarded and multiply handicapped,

T

Need for continuous diagnosis and evaluation throughoui the
entire school life of child: The programming for each indi-
vidual person in the special school program will be continually
and pericdically evaluated to determine objectively the
current status of progress and needs. Changes, either posi-
tive or negative, will determine specific personalized pro-
cedures and the action to be taken. Children or youth found
to be ready for a more advanced program either within the
special school or within the special education program of
the counties should be changed accordingly. The important
point being made here is that no child or youth should be
permanently labeled to the point where it interferes with
eppropriate individual and personalized programming. Evalu-
ation should also continue to emphasize what the child

“can do", in addition to identifying weaknesses.

{ast )

3

L

Full Tt Provided by ERIC.




CEa s > oy

PHILOSOPHY

In the preceding section, we have outlined some of the special neceds
of handicapped children. This should not overshadow the fact thut
the basic needs of the handicapped child are the same as for any
child. This "Pledge to Children", which was adopted by the 1950
Midcentury White House Conference on Children and Youth, expresses
the needs of all children and may well serve as the statement of
our philosophy and committment:

"TO YOU, our children, who hold within you our most cherished
nopes, we make this pledge:

From your earliest infancy we give you our love, so that you
may grow with trust in yourself and in others.

We will recognize your worth as a person and we will help ‘
you to strengthen your sense of belonging.

We will respect your right to be vourself and at the same time
help you to understand the rights of others, so that you may
experience cooperative living.

N v e S 2

We will heip you to develop initiative and imagination, so
that you may have the opportunity freely to create.

We will encourage your curiosity and your pride in workman-

ship, so that you may have the satisfaction that comes from .
achievement. o

T T Tt e e e e e e

We will provide the conditicns for wholesome play that will

add to your Tearning, to your social experience, and to your
happiness.

We will illustrate by precept and example the value of integ-
rity and the importance of moral courage.

We will encourage you always to seek the truth.

We will provide you with all opportunities possible to develop
your own faith in God.

We will open the way for you to enjoy the arts and to use them
for deepening your understanding of 1ife.

We will work to rid ourselves of prejudice and discrimination,
so that together we may achieve a truly democratic society.

15
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We will work to 1ift the standard of living and to im-
prove our economic practices, so that you may have the
material basis for a full Tife.

We will provide you with rewarding educational opportun-
ities, so that you may develop your talents and contrib-
ute to a better world.

We will protect you against exploitation and undue
hazards and help you grow in health and strength.

We will work to conserve and improve family life and,
as needed, to provide foster care according to your
inherent rights.

We will intensify our search for new knowledge in order
to guide you more effectively as you develop your po-
tentialities.

As you grow from child to youth to adult, we will work

with you to improve conditions for all children and youth.

Aware that these promises to you cannot be fully met
in a world at war, we ask you tg join us in a firm
dedication to the building of a world society based on
freedom, justice, and mutual respect.

SO MAY YOU grow in joy, in faith in God and in man, and

in those qualities of vision and of the spirit that will
sustain us all and give us new hope for the future.”

16
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SCHOOL. WIDE SPECIFICATIONS

The following guidelines apply for the most part to all areas
of the proposed school unless specifically stated otherwise
in the special area specifications.

1.

10.

The school is to be designed for an initial anroll-
ment of thirty-six children and youth but for an
ultimate capacity of fifty-five, ages five through
twenty-one and of both sexes.

The facility should incorporate the latest design
features, with comparable materials and construction
methods to be both aesthetically pleasing and
functional in its capacity of being used as a

center for moderately and severely retarded and
multiply handicapped children and youth.

The structure should be a single level building,
and all materials should be chosen for durability
and a minimum of maintenance. .

Ceiling and floor should be treated acoustically
wherevar possibie, except at wet and work areas.

A11 areas should be climatically controlled.

Facilities for a synchronized automatic clock
system and an automatic bell and alarm system
should be provideu.

Conduit should be installed in all instructicnal

areas for anticipated utilization of closed circuit
TV.

Natural Tight may be kept at a midimum, but arti-

ficial Tight should be more ample and recessed
where possible.

An intercommunication system should be provided for
the total school, with the control system located

in the Administrative Complex, near the secretary's
desk.

A1l moveable and/or folding walls should be of same
type and make for uniformity throughout the school.
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11. A1l doors are to be equioped with kick plates.

12. Thresholds to cutside and jnside doors should be

kept at a minimum -- eliminated completely if
possible. :

13. Consideration should he given to the yse of ramps,
in addition to or replacing completely stairs,
wherever steps are needed.

18
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ADMINISTRATIVE COMPLEX

Statement of Objectives and Description of Activities

The purpose of administration is to facilitate the imple-
mentation of program chjectives, and all activities con-
ducted in the administrative area should be oriented to-
ward this purpose. The administrative complex is com-
posed of the following major areas: a secretary-vecep-
tionist cffice and waiting room; an administrator's
office; a teacher planning and resource room; a multi-
conference room; a work room and storage area; vest-
room; and a file room.

Planning for this total area has been based on the
philosphy that administration is an intergral part of
instruction and that instructional programming should
be a team effort.

General Considerations

1. " The Administrative Complex should be located near
and accessible to the major instructional areas

of the school, and to the main entrance to the
schocl center.

2. Floor throughout the complex should be acous-
tically treated, with the exception of the work-
room and the rest room, which should be finished
in terrazzo or tile.

3. Hot and cold water should be provided to sinks
in workroom and rest room.

4. Space allottment for the Administrative Complex
should not exceed 1100 square feet.

5. Special attention should be given to lighting

levels in the Teacher Planning and Resource Rocm
and to the Secretarial area.
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I1. Areas Within the Administrative Complex

A. Secretary-PReception Room

This area, approximately 200-250 square feet, should
accomodate six waiting people, in addition to the
secretary, whose desk-station should be so placed

as 1o act as a buffer between the reception area

and the administrator's office.

Furniture and Equipment: Sacretarial desk and chair
Filing cabinet, with Tlock
Typewriter
Waste basket
Settee and two chairs
for waiting persons

Special Consideratijons

1. Electrical outlets: Duplex outlets on all walls,
spaced to eliminate the need for extension cords,
and a floor outlet near secretary's desk.

2. A central telephone and jack connection to the

administrator's office and the teacher planning
room.

3. Space for the central intercommunication system |

switchboard, and the central clock and bell
console.

B. Administrator's 0ffice

This should be Tocated adjacent to the Cunference
Room and the Teacher Planning Room, with folding
walls so that all three areas can be used as one
large room when needed. Space should be provided

for two seated visitors in addition to the
administrator.

Furniture and Equipment: Executive desk and chair
Wall mounted book shelving
Legal size file cabinet,with lock
Two visitor's chairs
Waste basket

20
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Special Consideraticns

BT Somtrgi o

1. Duplex electrical outlets on staticnary walls.
and flcor mounted outlet near desk.

Telephone with intercommunication lires to se:- l
retary and to Teacher Pianiing Room.
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C. Teacher Plannirg z~d Resource Rooa

Teachers should be given an area apart from the
classroom in which to plan their instructional
activities, and the instructional materiais and
supplies should be close at hand for previewing
and selection. This room, approximately 350
square feet, is designed to provide work space
for five teachers, and storage space for films,
filmstrips, transparencies, and other audio-
visual and learning materials. Activities ccn-
ducted in this area include:

Team planning

Individual planning

Assessment

Program writing

Curriculum development

Previewing instructional materials

Furniture and Equipment: Five desk chairs "
Two Tounge chairs
Wall mounted screen
Bookcases
Typewri ter
Small center table

Special Considerations

1. A continuous 30" deep ccunter for planning
and desk space should be built-in along the
wall, providing 60" of counter top space for
each of five teachers, with individual two
drawer filing cabinets serving as dividers
below the counter top. Each "desk" area ]
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should also have a counter-mounted cabinet with
doors, allowing for space for books and catalogs

between the counter top and the base of the over-
head cabinet.

2. Ak duplex electrical outlet should he provided
above each "desk" area.

3. This room should be easily accessible to the
instructional areas of the schocl, and as men-
tioned earlier, should adjoin the administrator's
office by a folding wall, such as the Brunswick
Valuwall which, on the Teacher Planning Room
side, would be coverad with tackboard and/or
chalkboard, and on the Administrator's side,
with tackboard.

4. Storage and display space (open shelves) should
be provided for audio-visual materials (films,
filmstrips, transparencies, tapes, and records)
and for instructional materials, supplies and
books.

Conference Room

This room is for parent-teacher-administrator con-
ferences, faculty meetings for Exceptional Child

Education personnel and inservice training activities.

Furniture and Equipment: Conference table
Six chairs

Special Considerations

1. This room, approximately 100-150 square feet,
should adjoin the administrator's office by a
foling wall.

2. Duplex electrical outlets on all stationary
walls.

Work and Storage Room

This area is for duplicating, copying, preparing
audio-visual and other instructional materials, and

for the facilitation of general office administration.

22
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Furniture and Equipment: Duplicating machine
Copying machine
Transparency making machine
Paper cutter
Calculator
Rack for rolls of paper

Special Considerations

1. This room should ce easily accessidie to the
Secretarial area and to tie Teacher Planning
room.

2. Wall mounted base cabinets should be provided
on all available wall space, and counters

should be of non-porous material and standing
height.

3. Duplex electrical cutlets, at Teast 4 total,
should be provided on walls above the counter
base cabinets and evenly spaced elsewhere
throughout the room.

4. A Tavoratory and towel rack should be provided.

5. Wall mounted cabinets above counters are de-
sirable, but free counter top space must be
allowed for the duplicating machine.

F. Rest Room

This 1is for staff, the principai, and visitors, and
should be accessible to all areas of the administra-
tive complex, but not in view of the reception and
waiting area. There should be a mirror-cabinet

cver the lavoratory.

G. File Room

A small room shouid be provided for the safe-keeping
of pupil personnel files and confidential adminis-
trative files. There should be space for four legal
size file cabinets, with locks, and 2 small fire-
proof vault. The possibility of a floor vault
should not be overlooked.
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Statement_of ™ jectives and Description of fetivitic,

The diagnostic room is used primariiv tar testing, eval-
uation and assessment of individual chilaren. It can
also be uced as an observation area and for individ-
talized instruction in speech, auditory training, and
perception.

Furniture and Equipment: Table, witi: adjustabie jegs,
approximately 30" x 50"

Chair, for examiner or therapist 5
Two student chairs :
Chalkboard with chalk tray, 2

approximately 3' x 3' 1

Tackboard, approximately 3' » =
) Wall mirror, at least 30"L »

24"H (Stainless steel)

PTrre

Special Considerations

1. Lighting in this room should be high level and non-
glare.

c. There should be a built-in wall cabinet, with a
counter top upon vhich equipment could be set, and
closed, under-counler storaqge space, as well as
overhead cabinets, for storage of test kits and
materials. A1l cabinets should have locks.

3. Any windows should be high to reduce distractions.

4. The door should have a one-way glass window for
observation.

5. Duplex electrical outlets should be on each wall.

6. This room should be accessible to both the Admin-
istrative Complex and the instructional areas.

/. Acoustical treatment is required - soundproof, if
) possible.

OO EE M A A
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PRIMARY DEVELOPMENTAL CLASS

Statement of Obiectives and Description of Program

The Primary Developmental Class is for young moderately
and severely retarded and multiply handicapped children
between five and eight years of 1ife age. The program
1s built around preparation for daiily living, with
activities in the following areas:

Multi-Sensory development

Personal care and grooming

Recreation and leisure skills

Group play

Manual dexterity

Motor coordination

Physical development and fitness

Cooperative behavior

Speech and Tanguage development and communication
skills

Readiness for basic tool subjects

Music

Art

- >Q ~-h®® QO O T
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Class size range is six to ten children, with a teacher
and a full-time teacher aide. Grouping of students
varies according to the planned activity, and ranges
from individual instruction tq sub- and total group
involvement and participation. :

General Considerations

1. Overall classroom size should be at least }OQO sq.
feet, since almest 211 instructional agt1V1F1es for
these children will be self-contained in this room.

2. Two duplex electrical outlets should be provided on
each wall, with safety covers.

3. The placement of special activity areas within the
classroom should allow for maximum flexibility of
grouping, utiiizing moveahle site barriers for de-
Tineation, rather than walls or partitions.
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10.

11.

Floors should be acoustically treated, with the
exception of the Creative Play Area, which should
be of washable, nonskid, easily cleaned tile.

Any windows in this room should be high enough so
that children cannot 1ook outside, and provisions

should be made for darkening the room for use of
audio-visuals.

Two entrances should be provided, one of which
leads to the outside fenced play area designated
for this group of zhildren.

There should be a closet or wardrobe cabinet
located near one of the entrances. This should
have a standard hanger rod, approximately 5' in
height, with a Tower extension hanging rod
approximately 3' in height, and no more than
3/4 the width of the closet. Overhead shelf
space is alco needed for storage of extra
changes of clothing.

Provision should be made for individual storage
for each child; tote trays are preferable to
storage cubicles because of portability.

A combination half and half magnetic chalkboard
and tackboard, approximately 10-12 total feet
Tong, is required on one wall of the major
instructional area. This should be on grids or

a pulley for adjusting height, and a ledge should
run full Tlength at the bottom of both boards.

One full wall or a large area of one wall at

Teast 12 feet Tong and 6 feet high should be left
free for utilizing backdrop scenery which will be
painted on canvas or similar material, pulled

down from rollers mounted on brackets on the wall.
The purpose of the backdrop scenery, which can be
changed according to instructional activity, is to
make the Tearning environment more specific and
concretized. This wall or area of wall should be
of an impervious material and washable, so that
children can paint or water color on the wall.

If possible, floor finish should be of such color

and fabric that marks and geometric designs can
be drawn on it with chalk and easily removed.
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12. It has been demonstrated that cclor has a decided,
though subtle effect on behavior tone in terms of
activity level, or at least the tendency for pro-
ducing certain behavior tones. For example, biue
produces the tendency for calmness and quiet,
whereas yellow produces the tendency for a general-
jzed increase in activity, and red adds the further
dimension of intensity of activity level praoneness.
Concideration should be given to a multiple light-
ing system which would provide a setection of
color tones - blue for rest periods and quiet
activities; red for physical development games;
and yellow or normai 1ighting for gzneral in-
structional activities and project play.

II. Areas Within the Primary Developmental Classroom

A. Creative Play Area
Activities conducted in this area are designed:

To develop pupil competency in caring for
personal daily needs such as dressing, brusning
teeth, washing, and grooming;

To develop skills in home Tiving through cre-
ative "playing house" games, eg., doli play;
pretend and/or real (but simple) food prepa-
ration; sweeping and dusting; shopping for
food; tea parties; washing play dishes, etc.

To develop perceptual skills and motor
coordination through simple art activities
such as chalk painting, water coloring,
string painting, coloring, etc.

Special Considerations

1. Area should be large enough to accomodate the
following child-size furniture: stove, sink,
refrigerator, dish cabinet, tea table and four
chairs, ironing board, 48" doll bed, a small
settee, and a chest of drawers. These would
be grouped to form a miniature "play house",
and there should be built-in storage near this
grouping for ten individual place mats and
sporiges, play dishes and pans, an iron, play
brooms and mops, cleaning cloths, dolls and
do11 clothing.
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2. N grooming table should be built-in near the
play holse grouping, possibly adjoining or
adjacent to the storage mentioned abeove. [he
grooming table should bhe scaled to cnild
height, be capable of seating 9ne child, have
a large mirror at the back, and drawers for
grooming items such as combs, brushes, hair
pins, jewelry, etc.

3. Ares should also be large enough to accomo-
date one 48" diameter round work table which
could be moved into this area when needed,
and two easels for painting and art activi-
ties. Storage space should also be provided
for two easels, approximately 20 jars of
paint, of various sizes, a dozen art brushes,
newsprint and construction paper, and
miscellaneous art sunplies.

4. Within the Creative Play Area there should
be a lavoratory, with bubbler and spout for
cup drinking, in a base cabinet which will
provide storage for ten each of the following
items: hand towels, wash cloths, tubes of
toothpaste, combs, hand mirrors, and drink-
ing cups. Toothbrushes should be stored in
open air on wall over lavoratory cabinet.

B. Quiet Corner

A corner booth or small walled area, no more than
6' » 6', should be provided as a quiet area for
casily distractible children. The walls of the
booth need not be of ceiling height, but there
should be a plexiglas or one-way glass window

so teacher can observe child.

C. Listening Center

A11 audio-visual equipment should be located in
one area of the room to facilitate usage, and a
place needs to be provided for indi:idual use of
certain items of a-v equipment. This is a sta-
tionary area; children will be brought to the
area for the activities.

Equipment: Tape recorder - 12" x 10%" x b%"
Earphone box - 144" x 8" x 11"
Language Master - 11" x 9" x 7%"
Peabody Kit, Level P - 26" x 13"
x 6", and 8" x 14" x 12"
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Special Considerations

1. The Listening Center cabinet should be specific-
ally designed for both storage and functional
usage of all audio-visual equipment. This would
require, in addition te locked storage cabinets,
enough counter top space to accomodate eas11y

both the record player and/or the tape recorder
and the earphone box.

2. The Listening Center cabinet should be Tocated
near a duplex electrical outlet.

3. Near or adjacent to the Listening Center cabinet,
there should be three buili-in learning stations.
Each station would be 25" wide, 18" deep, with
dividing partitions full depth and height.

The counter top for each station would be
covered with non-glare formica, attached to
grids on two sides of the booth for adjusting
counter height from 24" to 28", in 1" incre-

ments. Each station should have its own
electrical outlet.

D. Major Instructional Area

The remainder of the room is used for a varity of -
instructional purposes and flexibility would be '
obtained through the use of site barriers.
Activities conducted in this area include:

music, physical development, perceptual readiness,
language development, group play, and manual
dexterity. Children work seated at round tables,
individually or in groups; individually at the
learning stat1ons, seated as a group or sub-group
on the floor or in chairs in a semi-circle; or
standing and moving about for activities such as
music, physical development and group play.

Furniture and Equipment: Three 48" diameter round

tables

Twelve chairs

Piano

Block table, 5' x 2%', which
can be used as a site barrier

Balancing beam - 6' x 2 3/4

Full length stainless steel
mirror, 5' x 3'
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Three small stainless steel
mirrors, 2' x 2', 2' x 3',
3' x 3
Two moveable site barrier
counter cabinets, with
recessed stacking units
Bookcase, 40"H x 12"D
Two child-size rocking chairs
Magnetic Board - 24" x 18" v 3/4"
Ealls and large manipulative
toys
Other instructional materials and
supplies

special Considerations

1. Storage will need to be provided for the larger
instructional items listed above, such as the
manipulative toys, balls, and the three smaller
mirrors. Also for smaller instructional mater-
ials and supplies such as peg boards, puzzles,
musical toys, rhythm band instruments, Montessori
materials, games, small blocks, and other devel-
opmental learning materials.

2. An area for the bookshelf and the two children's
rocking chairs should be provided which is
away from the Listening Center and the Creative
Play Area. This would be a small "browsing
corner' where children can sit quietly and look
at picture books and play with quiet type toys.

E. Training Bathroom

K bathroom, similar to a typical home bathroom, should
adjoin and open into the Primary Developmental Class-
room. This is for training purposes and should pro-
vide enough space (approximately 150 square feet) for
an adult to accompany a child. It should contain a
water closet and a lavoratory and vanity with mirror.
The bathing area should be isolated with tub and
shower combination, and a fiexible hose should be
provided. Cabinets are needed for linen and

towel storage and for cleaning supplies.
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LEARNING ENVIRONMENT COMPLEX

I. Statement of Objectives and Description ¢f Program

The Learning Environment Complex is an area for the
instruction of the intermediate and upper level child-
ren and youth, subgrouped in terms of life ages:

9 - 13, 14 - 17, and 18 -21. The Family Living Unit,
consisting of livingroom, kitchen, dining room, and
bedroom areas, would form the core of the total Complex,
with surrounding or adjacent instructional areas equiv-
alent to the floor space of four traditional classrooms.
The total square footage estimated for the Learning
Environment Complex is approximately 4,400 sq. feet.

The instructional program is designed tc foliow se-
quentially and developmentally the learnings of the
Primary Developmental Class and will continue at the
next levels of complexity the learnings of the primary
class. Activities of learning will include the

following:
a. Intellectual Development.
b. Environmental Orientation to home living and

to the community.
Physical development and fitness.
Social Participation.
Communication, language and speech improvement.
Manipulative and motor development.
Visualization development and training.
Auditory perceptual and listening training.
Perceptual-motor training.
Conceptualization training.
Occupational and Work readiness training.
Leisure time skills training.
Music, art, and other expressive activity
training.

T e 2@ —h® QO

The design should facilitate utilization of all facilities

at various times for all subgroups of children and youth

in the life age range 9 to 21. This will allow for various
adaptations of the team-teaching model of instruction

(such as a master teacher with one or more associate teacher)
which until recently has had limited application, primarily
due to architectural barriers. Experience at the Sunland
Training Center at Marianna has demonstrated succinctly
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the notion that younger moderately and severely retarded
children Tearn many things through imitation and oppor-
tunities for associating with older moderately and se-
verely retarded youth who, when properly trained, serve
as excellent models. The complex should allow for
planned and structured interaction for all chiidren

and youth in this age group, when desired, and enhance
the opportunities for environmental orientation readi-
ness learnings. In essence, the Learning Environment
Complex becomes a small community of people in itself.
There are also numerous inter- and intra variations

of individual differences, and the children and youth
will be at many different stages of development and
achievement in specific areas of learning. The

open concept will allow for flexible grouping in the
major areas of learning, based on individual instruc-
tional need. Moreover, some children will reguire
longer periods of training in particular sequences

of learning, and need not be advanced teo another
classroom merely because of age increment, but rather
would be moved to a higher functioning sub-group on

the basis of attainment and achievement. A1l child-
ren, however, will have a basic home sub-group and
teacher with which to identify. There will be a
maximum of forty-five children and youth in this
complex, and an average of eleven in each of four
subgroups, or a total of forty-five children and
youth.

General Considerations

1. The Learning Environment Complex should be of open
design, but with folding walls or moveable parti-
ticns to allow for possibilitly of using various
combinations of one to three classroom-type areas
when this is needed or desired.

2. Consideration should be given to use of surface
wall material which can be used both for chalk-
board as well as tackboard and also for.projecting
films and filmstrips directly on wall. If this is
not possible, twelve to fifteen linear feet of
both chalkboard and tackboard should be provided
on all exposed walls.

3. There should be a tiled wet area within the Learn-
ing Environment Complex which would be readily
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accessible to all sub-groups, without needless dis-
tractibility to any one sub-group that might be work-
ing nearby. Wet area shall contain two laveratories
with janitorial-type sink drains, and cabinet stor-
age space for art supplies, such as easels, jars of
paint, brushes, clay, chalk, etc., including a large
drawer, rack or shelf, approximately 40" x 40" for
flat storage of chartboard and chart paper, poster
board, large sheets of newsprint, and art paper. No
specific square footage is designated for this area;
however, it should be large encugh for a group of.
12 to utilize this space at one time for graphic-
expressive activities.

One area should be designaied for audio-visual use
and should be acoustically designed in such a manner
as to confine the audio stimuli to this particular
area. This area will be used for showing films,
filmstrips, overhead transparencies, opaque pro-
jection, playing phonograph records, tapes, and
utilizing other auto-instructional devices. It

is estimated that no more than 24 Tearners would
use this area at any given time. Provisions
should also be made in this area for individual
learning stations, no fewer than six and no more
than twelve, depending on space allowances.
Specifications for the Tearning stations here
would be the same as for those in the Primary
Developmental Class, except that the center
counter top should adjust from heights of 25"

to 30". Lighting should be of proper intensity
for study at each of the iistening stations.

in the Living Center area, storage space should

be provided for the following minimum equipment:

Opaque projector

Film projector - 8mm

Film projector - 16mm
Tachistoscope projector
Filmstrip projector

Five small filmstrip viewers
Carousel-type slide projector
Three tape orders

Four recoru . .ayers

Two Min-Max teaching machines
Overhead projector

Side angle projection box
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*Mobile audio-visual table - 41"L x 23"W x 47"H
Daylight 60" x 60" portable projection screen

*A closed door cabinet should be built for roll-in

storage of the mobile audio-visual table, sized to
above dimensions of table.

The remaining areas would be utilized for general
instructional pruposes and, as indicated in General
Consideration 1., provision should be made, through
the use of moveable walls or large site barriers,
for classroom-type areas for three groups of
approximately eleven children. FEach area will
contain at least three trapezoidal tables and
twelve chairs. Storage space should be provided

in these areas for instructional materials and
supplies.

I1. Areas Within the Learning Environment Complex

A.

Family Living Center

The Family Living Center shall be designed and
constructed so as to resemble the average middle
class family home of Jackson and Calhoun Counties,
as far as the basic and functional artifacts are
concerned: it shall contain a kitchen-dining
area; a 1iving room; and a bedroom. Separate
bathrooms for boys and girls are 1isted below
under B. of this section; however, square
footage for the bathrooms is not included in

the 4400 square feet allotted for the Learning
Environment Conplex.

General Considerations

1. Partitions between kitchen-dining area and
the living room, and between the 1iving room
and the bedroom, shall be approximately 4'
in height, to allow for supervision of
activities in the different areas by the
teacher and aide.

2. The exterior view of the Family Living Center

should resemble or give the viewer the
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generalized impression qf a "house", rather
than a classroom. Consideration should be
given to the use of planters along the bottom,
for both decorative and functional reasons.

3. If possible, there should be doors and win-
dows in different sizes and shapes.

4. Although the Family Living Center would also
be "open" in design, it should be either
recessed or raised, to set it apart from
other areas of zhe building in terms of
minimizing extranegus sounds and visuai
stimuli. Location should be determined
by ready accessibility by all instructional
groups in the Learning Environment Complex.

5. Wall finishes should be varigd: tile in
the kitchen; wood paneling in the living
room; and wallpaper in the bedroom,

6. Safety and functionality shouid be com-
patible. The Family Living Center should
be easily accessible by orthopedically
or motorically handicapped.or children
who might be in wheel chairs.. Mobility
between areas (kitchen, living room and
bedrgom) is also needed for these children.

7. Electrical outlets must be provided in each
- of the areas for lamps, small kitchen
appliances, etc.

8, One should have the feeling upon entering
the Family Living Center of being in an
actual home, in terms of the children's | ;
and youth's eye view, 5 ]

Kitchen-Dining Area

5 The kitchen will be ytilized for the preparation
/ of food that will be served by and for different
‘ groups depending upen particular units of train-
ing; ordinarily the older groups will be involved
in learning to prepare food, while the younger
groups will be learning to eat proper foods
appropriately. This area will also be utilized

38




for sheltered work readiness training which could
Tead to employment as a "helper" in the food hand-
1ing occupations. The kitchen area should be large
enough for twelve youth (adolescent ages) to work
in at one time under the direction of a teacher

and an aide or associate instructor.

Furniture and Equipment: Stove
Sink
Refrigerator
Clothes Washer
Ciothes Dryer
Two dining tables, seating
Six each
Twelve dining chairs
Buffet-hutch for dining area

Special Considerations

1. The kitchen should have an electrical exhaust
system over the stove to remove odors and
smoke from cooking.

nD

Kitchen sink should be double, stainless steel.
Storage area near sink should allow for eventual
placement of a dishwasher.

3. There should be built-in storage near washer and
dryer for two ironing boards, and a clothes
hamper.

4. Several types of floor coverings usually found
in family kitchens should be appropriately
included to provide ftor experience in cleaning
and waxing floors of different materials.

5. Storage space should be large enough to store
service for up to fifty-five persons: dishes,
serving plates, silverware, etc.

6. Cabinet space should also be provided for
storing cooking utensils and large pots and

pans used in meal preparation for large groups
(up to 55).

7. Counter top space should aiiow for up to twelve
persons to work in sub-groups of one to four

TR e o
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persons in meal preparation. Consideration
should be given to an island cabinet, which
provides counter work space and storage below.
This island cabinet would also give some re-
semblance to the commercial food kitchen for
work readiness training.

8. As an extension of the kitchen, a family dining
area shall be located in such a-manner to make,
it possible to serve. approximately twelve child-
ren. Instead of one large dining table, there
should be two smaller tables, eachi capable of
seating six people, with surfaces of an imper-
vious and durable material sc¢: that they can be
used for food preparation, when needed, as well
as for food consumption.

9. Electrical outlets should be provided over the " -
counters in the sink-work area: at least four.

. Living Room

The 1iving room area will be utilized by all child-
ren and youth in the special school at various times
for training in being a constructive member of a
household. This area should be adjacent to or be-
tween the kitchen-dining area and the bedrogm. In
addition to the usual home-living training activi-
ties, it should be designed sq that the furniture
can be rearranged easily for training in room
arrangement; the furniture will also be of such
. a nature that group "counseling" type discussions
can be held in a relaxed atmosphere.

Furniture: Two sofas
Two lounge chairs
Four side tahles
One coffee table
Lamps, as needed

Bedroom

The bedroom should be of functional design, and need
only contain a double bed, a dressing table, a smal
chest of drawers, and a night stand. Floor covering
in this area should be wood. The bedroom will be
used as a sick room in case of emergency illness.
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Furniiure: Double bed
Dressing table
Chest of drawers
Night stand with Jamp

Bathrooms

Separate multiple toilet rooms shouid be provided
for boys and for girls, and these should be located
adjacent to the Learning Environment Complex and
near the Family Living Center as possibia. Since
these bathrooms will be used for training purposes,
a tub and shower room should be included in each.

The girls' bathroom should contain lavoratories,
water closets, mirrors, including one full length
mirror, paper holders, liquid soap dispensers,
paper towels, waste containers, a sanitary nap-
kin machine, cabinets for storing cleaning and
grooming supplies, and a tub with shower and
flexible showering hose attachment,

The boys' bathroom should. contain lavoratories,
water closets, urinals, paper holders, mirrors,
liquid soap dispensers, paper towel holders,
waste containers, and a tub and shqwer with
flexible showering hose attachment. Also
storage cabinets for cleaning and grooming
supplies.
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i WORK TRAINING READINESS ATELIER

statement =7 Objectives and Descriptieon of Activities

The purpose o the Work Training Readiness Atelier is to pro-
vide a multi-purpose area which can be used for conducting

a wide range of work training readiness activities. The
moderately and severely retarded can be trained to perform

a host of simple work processes that may he sequential parts
of a whole product, such as those wor: ariivities that are
associated with sheltered workshops, e.g. packaging, sorting,
collating, simple parts assembiy, sanding furniture for re-
finishing, etc. There are a number of work processes re-
quired by industry and business which can be broken down

ek

.
.

: " into very simple and routine stages. These can Le structur-
N ed or fabricated in such a manner that they would be with-
v in the realm of the aptitudes of these children and youth.
L -} One of the basic goals of this special school program, as
AN with the regular public schools, is to prepare vouth for

the world of work. Although, according to theory, child-
ren who are severely and moderately retarded are gener-
ally considered as being incapable of semi-independent
living and working in a community, there are, in fact,
many who can be trained to engage in a variety of eco-
nomically useful activities.* This is particularly true
in rurban areas where highly technical work skills are
not necessarily required for survival employment and
where sheltered home living situations are more readily
available. MWith our rapidly changing society it is
difficult to predict and project into the future the
specific kinds of work opportunities that will be avail-
able for the mentally retarded; however, experience
seems to indicate that as occupations become more highly
specialized and technical, a residue of manual tasks
nevertheless remain and accumulate. In addition, both
voluntary non-profit organizations as well as government
agencies are establishing sheltered work opportunities
specifically for the mentally retarded and other handi-
capped persons, to provide employment in productively
useful jobs.

Therefore, the Atelier should be designed for flexibility
to add and delete work training activities as the economy
of the area changes.

*See schematic on page 9.
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General Considerations

1. This room should be 1arge'enough to accomodate up to 24
( adolescent age youths and two instructors.

2, Ihere should be an exhaust mechanism for the removal of
industrial-type fumes, odors, and related dusts.

3. A janitorial-type sink with clog drair should be provided.

4. Floor covering shall be of heavy duty, impervious mater-
jal, and there should be a floor drain appropriately
- placed for cunvenient :leaning of the floor -

5, Lighting shall be of high intensity and non-glare.

6. There should be three ceiling electrical outlets on
retractable cord, 110 volts, 125 watts. Ten duplex out-
lets, 110 volts, should be equally and appropriately
placed throughout the room. One 220 volt elecirical
-outlet should also be provided.

7, If pos ible, at least two walls should contain floor-
to-cei) 1g open shelving for storage of a wide variety
of mate ials. Shelf depths and heights shculd range
from 15" to 36". Shelving should be distributed for
predictable accomodation, i.e., there would be more
smaller materials to be stored than larger materials,
but both wculd require similar cubic feet of space.

8. A third wall shall have shelving and storage space for
Jumber, metal, paper,cardboard and other similar mater-
1als. This wall should also contain four feet from
floor up of locked cabinet space for storing a variety
of hand tools, paint, glue, etc. It should be at least
ten feet wide, and 30" deep and have counter top work
space, of a non-porous material.

9. The fourth wall should have = outdoor roll-up door
approximately 10' x 10' (exn.ic size .o be determined by
cormercially available manufactured doors of this type).
The remainder of this wall should be-relatively free
for miscellaneous placement of furniture, equipment, etc.

10, Special consideration should be given to ceiling material
for acoustical treatment, because of the high noise lev-
ei of the activities conducted in the Atelier.
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CUSTODIAL STORAGE SPACE

Statement of Chjectives and Description of Activiiies

General cbjectives:

Activities:

Equipment:

To promote a sound system of preventive
maintznance

To insure the health and safety of the
students and staff

To make certain that the true image of
the schonl program 1s coimuriicated
through the site

To expedite the Tearning process

1. Mechanical equipment will be properly
serviced
2. Small landscaping will be done
3. Shrubbery and grass will receive
preper care
4. Floors will be mopped, scrubbed
and swept
5. Carpets will be vacuumed and
shampooed
. Minor repairs will be completed
. Furniture, appliances and fixtures
will be dusted
8. Instructional materials and equipment
will be utilized and properly stored -

~ o

Commercial vacuum cleaner

Lawn mower

Garden implements

Mops, pails, brooms, etc.

Electric carpet shampooer

Carpentry and electrical tools (Hammer,
saws, pliers, screwdrivers, etc.)

General Considerations

1. The Custodial Storage Space should be located adjacent to
the Work Readiness Training Area and have doors into that
area and aiso to the outside.

2. The outside door should be double to facilitate large equip-
ment storage and mobility.
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3. Special storage space should be provided for cleaning
supplies, in cabinets with locks

f 4. There should be a lavoratory with janitorial type drain,
and a mop washing apparatis.
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SCHOOL LUNCH StRVICES

The new facility wi]l not incorporate a lunchroom, Initial-
1y these services will be provided for by either: (1) sat-
ellite services from Marianna High School cafeteria or
Riverside Elementary School cafeteriay or (2) moving a port-
able cafeteria building to the site from ejther Cottondale
Elementary School or Graceville Elementary Schoal.

However, thought should be given to the future addition of

a cafeteria, and possible location should be definite and
incorporated into the overa]} site planning,
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SITE PLAN

Acreage

The new faciliiy will pe located at the site of the existing
Magnolia Schoci, which is to be phased out at the end of the
1968-69 schocl year. The site is approximately five acres,
situated six miles south of Mariarna at the intarsection of
State Roads 71 and 2¢0. The front 1/3 of the site, where
the present school is iocated, is cieared. partially grass-
ed, and has some play areas developed  7¥i.:re are some fine
shade trees on the site whici, :kould be aliowed ru remain
when the new facility is built.

Activities Requiring Outside Space

1. Playgrounds

A fenced playground area should be provided for child-
ien in the Primary Developmental Class. An outside
door has been specified in the Primary Developmental

£lassroom, so that children will have easy access to
this area.

The playground for the older children may be located
near the fenced play area, but should be as close as
possible to the Learning Environment Complex. There
should be space for both structured physical educa-

tion-type activities as well as for free play.

2. Parking

Pairking spaces should he provided in a main parking
area that will accomodate at least twelve cars for
staff and visitors. It is recommended that the area
be designed to minimize backing of vehicles and have
directional signs to direct one way traffic.

(F 3]

Buses

Although the majority of the children are now being
transported by County-owned station wagons, increased
enroliment will mean that many children will be riding
regular schocl buses. The Toading area for the school
buses should have a turning radius of 120 feet for easy
entrance and exit, and to eliminate the need for pack-

R ing. There should be an overhang at the loading entrance
to protect children in incTement weather. Separate park-
ing spaces should be provided for the three station wag-
ons, within the vicinity of the loading area. The wag-
ons should not be parked in the front parking area.
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SPACE REQUIREMENT ESTIMATES

Administrative Complex

Secretary and Reception Room 250
Administrator's O0ffice 100
Teacher Planning and Resource 350
Conference Room 100
Work Room 150
Rest Room 100
File Poom _ 50

1100

Total Administratjve Complex

Learning Environment Complex, including
Family Living Center

Multiple Boys' and Girls' Bathrooms
Primary Developmentai Classroom

Training Bathroom

Work Training Readiness Room

Diagnostic Room

ristodial Storagz and Mechanical Equipment

Total Sq. Ft. Less Walls,
Corridors, etc.

Plus 15% for Walls,
Corvridors, etx.

TOTAL SQUARE FEET
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4400
360
1000
120
1000
100
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EVALUATION

Provisions should be made fop an initia] evaluation within a
year and not more than twg years after completion and occupancy

of the new facility, The evaluation wouyld have four major
objectives: . ,

1, To determine whether the program statements on which
the building design is based ape valid and realistic,
in terms of the children and staff ip the school,

2, To determine whetner the program, if determiried valid
and realjstic, can be carried out in the building as
it 15 designed and constructed,

3. -To determine. the major adequacies and the deficiencies
af the physical plant ai they relate to the instruc-
tional and service programs, .

4, To detgrmine if there are any indjcations of ynusual

- siress, weakness or premature daterioration in the
physical plant, related tq cgnstriugtion methpds or
materials,

This evaluation will prgvide the staff the opRortunity to
examing and re-evalyate their 1nstnuctippa] Aand servyice .
programs in terms ¢f ohje¢tives, methods and arocedyres,
as they relate to the physical plant, ang to specify
adequacies and deficiencies in both or eithgy the plant
and/or the program, As well as serving as an inservice
training vehicle for the staff, the yesulting eyaluation
might be of value to othar schoo) districts planning a
similar facility.

Evaluation Procedures
LIALAL. L] —

2, A self-stydy evalyation wil} pe condycted by the school
staff, with help from the Cogrdinator of Special Education
and other consultant help as needed, within a8 year and
not, later than two years after completion and gccupancy
of the new building. Because the evaluation ijs specifically
related to the schaql plant, it shoyld follow the format
and content of these Educational Specifications, The
results of the self-evaluation should be in written form,

h, Cbpie§ of the nesulis of the self-evalyation will be sent
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to the Exceptional Child Fducation and Educational Facilities
Planning Sections of the State Department of Education, for
review, study, and reyision, if necessary.

: c. A site visitation wiil be requested by the County of a committee
{ designated by the SDE Director of Exceptional Child Educatic-i.

: in col}aboration with staff from the Educational Facilities
planning Section, Results of th2 evaluation conducted by ti:
visjtaiion commjttee will be incorporated into the self-study
report, and the'final document presented to the Boarcs of
Education of Jackson and Calhoun Counties,

2
.
- o

d. As a further evaluative and professicnal service erdeavor
to the field of Specipl Education, as well &s for the
purpose of obtaining an independent study, the staff of
the Council] for Exceptional Children's special grant
project on "Architecture and Physical Enviroament far
Special Ecucatijon" will also be ipvited to make a site
yisitation and evaluatjon of the new facility, The
evaluatjon procedures developed by the CEC project staff
coyld further serve as an aid to the Florida State Depart-
ment of Education's Exceptional Child Sectign in their

; development of guidelines for special education facility

3 evaluaticn,

- e, Partodic follow-up evalugtions at three and five year
intepyals wquid also be advisable,
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Atelier

Asspciate
Teacher:

Muditory
Perception

Auto-instruction

Behavior
Modification

Cerebal Palsy

Conceptual
Cevelopment

Cortical Heuro-
dynamics

Development,
Leve]

Differentiation

GLOSSARY OF TERMINOLOGY

(a-té-]yﬁs vorkshop or work room; a place
where a variety of work activities take
place.

Refers to a para-professional level posi-
tion with two years of snecialized prep-
aration to serve as a "mental retardation
professicnal associate” in a schaol or
other agency serving the mentaily retarded,
Refers to the abvility to receive, inte-
grate and interpret auditory sounds and
symbols with meaning and understanding.

Refers to the general area of programmed
instruction and self-teaching machines.

Broadly defined, refers to the processes
and techniques utilized to bring about a
desired change in behavior; stems from
the work of B.F. Skinner and is based on
theories of learning.

Impairmept of motor mpvement and function
of all or parts of the body as a result
of brain injury occuring usually before,
during, or shortly following birth.

The development of basic understandings
regarding people, places and things in
the environment; also includes more ab-
stract ideas and is perhaps the most
difficult cognitive function to develop
with the severely and moderajely retarded,

The complex growth and functioning of the
higher centers of the brain,

General adaptive behavior attainment,
including all aspects of behavior.

The ability to distinguish parts of a
whole.
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Down's Syndrome

Epilepsy

Etiology

Exceptional
-hildren
and Youth

Hyperkingsis

Hypothalamus

Inservice
Training

Integration

Learning
Envirpnment

Mass Action

Preferred teerm used to describe monyo-
iism, one of the common clinical types
aof mental retardatipn. Chromosomal
abnormality is present and an aid to
diagnosis; also childrer have similar
physical appearanges which can some-
times be detected at birth. A large
nuriber of the severely and moderately
retarded have Down's syndrome.

Convulsive disorders which rroduce a
variety of seizures ranging from minor
twitching to complete loss of conscious-
ness and seizures that affect the whole
body. Caused by brain disorder.

The cause(s) of a disease ar condition.

Includes all children and youth who
deviate above or below the standard
mean of behavior and/or development,
broadly speaking, to such a degree
that they require special education
and related ancillary services in
order to develop to their optimum
potential.

Hyperactivity produced by heuro]ogica]
or organic involvemept.

Part of the brain that is inyolved in
emotional and visceral regulative
functions.

Staff development programs (on-gQing)
that are provided for all school per-
sonnel in all aspects of the total
special schpol progranm,

Ability to integrate specific parts into a
meaningfu] functional whole.

Refers to specially designed instyructional
facilities; tranpscends the notion of the
traditional classroom.

Generalized overall reaction to initial
stimuli.
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Master Teacher

Maturity

Mean

Mental Age

Modality

Moderately
Retarded

Mbtoric
Disfunction

Multiply
Handicapped

Highly trained and experienced teacher
who supervises one or more associate
teachers and/or aides in the team train-
ing model. The master teacher provides
the more technical instruction needed by
the children, and should also be able to
do specialized diagnostic evaluation

and prescription.

As used in these specifications, refers
to life age of 21, alihough this will
vary in actuality; includes the devel-
opmental period Tife stage for which the

public schools can assume responsibility,

Arithmetic average; a referant used in
relation to the mentally retarded in
terms of a distance point below which
intelligence scores fally a mean of

100 is.usually used,

In the intellectually normal person,
their "mental age" corresponds to their
1ife age. The orjginal Binet intelli-
gence test instrument expressed scores
in terms of average mental age attain-
ment. )

Refers to sensory receptors, usually
vision, hearing, touch, etc.

The group of mentally retarded persons
who range in terms of measured intell-
igence from I.Q. 45 - 60 (plus ar minys
5?, with expectancy of moderate social
and economic dependence at maturity.
Sometimes referred to as "trainable".

Crippling condition produced by muscu-
lar disorder,

Children and youth who are physicaily
and :sentally handicapped tc a point
where they require a special physical
and educational environment for their
optimal education and training, includ-
ing related treatment and therapies;
two or more serious handicaps are
present.
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Philosophaster

Physio-sociai
Mobility

Readiness

Reticular

Rurban

Sejzure

Severely
Retarded

Sheltered
Maryiage

Sheltered
Workshop

One who has only a superficial knowledge,
or vho feigns knowledge he does not
pesSsess.

The ability to ambulate and secialize in
the community as independently as possible,

A concept that indicates that there 1s a

specific opportune time for learning cer-
tain skills; also implies that readiness

cap be trained for.

Formatjon of the brain that is inyolved
in regulation of certain neurological
functions believed related to inhibi-
tion and disinhibition.

Term originated by Dv, John A. Kinneman,
noted sociologist, to describe commun-
ities which combine elements of the ag-
ricultural village with the culture
pattenns of the cities. Population of
the rurban community ranges grdinarily
from 3,000 to 30,000 people.

Convulsive attack; involyntary muscular
contractiaons.

The group of mentally retarded persons
who range in terms of measured intelli-
gence from 1.Q, 25-40 (plus or minus 5),
with social and economic dependence at
maturity. Some of these children and
yoyth are included in the group re-
ferred to as "trainable". '

Consideration is currently being given
to efforts to help selpcted mentall
retarded persons enjoy as much of life
as they are capahle of living under
proper shelter aiid protective opportun-
ities, realistically velated to their
self-social responsibility abilities.

A factory, work room or simple indus-
trial program for the employment and
wovrk evaluation of mentally retarded
and multiply handicapped persons,

58




3
.
;
3
b,
x
:
v
i

FIAEAANT A ST

AP R TR T IR LT S

TR Ay B

VAT e T ERNT M R AR T S R R T AR A e W AT R TSR

Socialization

Special
Education
and Training

Speecii and
Language
Dicabilities

Strauss
Syndrome

Standard
seviation

Teacher Aide

Teacher
Planning

The process of devaloping social abilities
o participate in group activities at
school, in the home, and in the neighbor-
hood and community; implies degrees of
self-social responsibility and time and
space orientation.

Specialized field of education for handi-
capped or exceptional children, including
related professional services such as
diagnosis and evalvation, physical ther-
apy, occupetional therapy, etc.

Variety of expressive and receptive dis-
orders of speech and language, including
disorders of the physical apparatus
required to produce speech.

Clinical entity described and treated by
Dr. Alfred Strauss. Characteristics
include distractibility, hyperactivity,
detail-whole perceptual disability, and
other symptoms of brain damage which
interfere with learning and require
special diagnostic and teaching pro-
cedures, according to Dr. Strauss.

A measure of standard distance from the
mid-point of a group of scoresj most
widely used intelligence tests have a
mean of 100 and a standard deviation of
15 or 16. Scores falling more than one
standard deviation below the mean are
considered one of the criteria utilized
in definition of mental retardation,

Person who assists special educatign
teacher in the classroom and works

under direction of teacher; may also
drive vehicle to transport children to
and from school. There is no preseryice
training requiremenpt other than having

a high schooi diploma.

Concept whereby the instructional staff
work together in developing and planning
specific sequential, personalized learn-
ing activities for individual children and
youth; it is essential for team teaching
and individualized instruction,
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Visualization

Visual
Perceptian

Ability to recall or form mental images
or pictures.

Ability to receive and integrate visual
symbols with meaning and understanding.
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